
FEBRUARY 2012

magazine
‘Schools for 
the Future Europe’



C O LO PH O N

ESHA magazine is the offi cial magazine of the European School 

Heads Association, the Association for school leaders in Europe. 

ESHA magazine will be published eight times per school year. 

You are welcome to use articles from the magazine but we would 

appreciate it if you contacted the editor fi rst.

Subscription
The ESHA e-magazine is free of charge. You can register through 

the internet at www.eshamagazine.com

The ESHA Executive Board
Ton Duif (President), Chris Harrison (Board member), Clive Byrne 

(Board member), Jukka Kuittinen (Board member), Solveig Dahl 

(Board member) 

About ESHA
ESHA is a Foundation that consists of 32 Associations of Heads 

and Educational employers in 25 European countries in primary, 

secondary and vocational education.

Contact ESHA
Visiting address: Nieuwegracht 1-3 Utrecht Netherlands

Postal address: Postbox 1003, 3500 BA Utrecht Netherlands

e-mail: e.dejong@avs.nl, www.esha.org

The Editorial team for the magazine
Ton Duif (editor), Chris Harrison, Clive Byrne, Roy Tedscoe, Ellen de Jong.

This edition is sponsored by the AVS, the Netherlands.

Layout and design
Thoben Offset Nijmegen

www.thoben-offset-nijmegen.nl

2  ESHA MAGAZINE FEBRUARY 2012



In this issue
February 2012

 4 Column Ton Duif

6 Guest Column Manuel Perello

10 Lessons from the fi eld… axioms for 2012?

15 ‘Schools for the Future Europe’

21  Kommentar zum Deutschen Lernatlas 2011 der 

Bertelsmann Stiftung

26 Does violence against teachers get hushed down?

31 The Data Rich School

36 Good Practise

ESHA MAGAZINE FEBRUARY 2012  3



C O LU M N TO N D U IF

Let’s make 
Europe 
stronger
Dear Colleagues,

As many of you will know the European Community in Brussels have 

no say in the educational systems in the European Community. All 

educational decisions are made by member states themselves. 

 I think that was a good decision because education has great cul-

tural dimension and tradition and this is therefore preserved.

 What we all want is excellent reading, maths and science ability 

and citizenship. I really think that Europe is of crucial importance 

for the new generation; thus assuring that people will learn to live 

and work together in the European dimension. 

There are too much examples out of the past that shows us what 

will happen if we increase the gap between generations and culture 

in the EC. That’s why education is so important and the European 

Commission is well aware of it. ESHA is one of the partners in this 

process. We are involved in many European Programs, focussed 

on dissemination of good practise and achievements in all EC 

countries.

To make sure that our efforts work, we need you all to participate.
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 In the near future the ESHA website will publish all kind of activities 

in which you can actively participate. This ESHA magazine is sent 

now to more than 20,000 readers in Europe, mainly school heads. 

You can resend the Magazine to your colleagues or comment on 

the website community sites. My message to you is “Let’s make 

Europe stronger through education”.

Ton Duif

ESHA president

COLUMN TON DUIF
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GU EST C O LU M N 

Nowadays we 
know where to go

BY MANUEL PERELLO

The Spanish education system is structurally and morally sick. The 

structural sickness comes from the poor training of the profession-

als, while the moral hypocrisy comes from the responsible agents 

(political parties, trade unions, education professionals, families, 

enterprises, etc.) that face the situation trying to fi nd the cause 

somewhere else.

The painful realization that professionals (teachers, headmasters 

and education administration) who are responsible for running the 

education system do not have the right training is admitted by the 

wide majority involved. Preparation for teachers to access their job 

places is remarkably inadequate and, moreover, there is not a pro-

fessional career to develop where you could promote according to 

special dedication, innovation, good practices, etc. The headmas-

ters, who are the ones responsible for the schools performances 

and results “are not professionals”, this kind of professionals do not 
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GUEST COLUMN MANUEL PERELLO

exist. Headmasters are teachers who assume that task for a period 

of time. We also know that the education administration, instead of 

having professionals to assume the tasks, is mainly ruled by teach-

ers who are, in most of the cases, related to the winning political 

party, and that their places in the administration will be temporal.

Although it may seem a contradiction, we can be optimistic. Indeed, 

we have the solution in our hands, and this does not want to be a 

rhetorical statement. Of all the agents involved in the education 

system – teachers, schools, manager teams, parents associations, 

administration, etc. – there are many who know what should be 

done and are willing to do so. Just promoting structural changes 

in the education system will 

allow the good work to be 

done, “in spite of the system”, 

it will become the way to fol-

low. Furthermore, I would say 

that we have good practices 

that might be interesting for 

our European partners, such 

as the habit of headmasters 

to do projects with the rigor 

of the strategic plans from the 

quality management systems.

The main problem is that our 

future is not dealing with the 

moral disease that makes us 

look for other causes of failure, one that confronts political parties. 

We get defensive when we realize what we have to do, as teachers, 

and administration, etc., and it prevents us from reaching agree-

ments to provide stability and direction to the system. Fortunately, 

“if they don’t 
know where to 
go, it doesn’t 
matter the way 
you take”
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we have the example of Catalonia, where an agreement by the main 

political parties for an educational reform is taking place.

The politicians already know that “if they continue doing the same, 

they will get the same results” and that “if they don’t know where 

to go, it doesn’t matter the way you take.” But nowadays, we know 

where to go and if we have doubts, we have the wonderful Platform 

that ESHA has made available for us to exchange experiences.

We could draw an ironic good news of this critical analysis of our 

situation: even though we have these adverse circumstances, we 

only have an “average” position in PISA results, poor in terms of 

excellence and good according to equity. So, when we decide to 

implement the reforms we will take a huge step forward in results. 

Furthermore, I bet we will take this step in six years, as it is said to 

be possible to achieve according to McKinsey Report.

GUEST COLUMN MANUEL PERELLO
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Lessons from 
the fi eld… axioms 
for 2012?
BY LUKE MONAGHAN, CURAM.IE

Cúram is a multi-faceted service, based in Ireland and 
targeted in particular at supporting and resourcing 
schools, boards, trusts and school leaders. Curam.
ie was founded by Luke Monahan and Conor 
O’Brien, who both have extensive experience in 
education, leadership, fi nance and organisational 
development across a variety of sectors. The supports 
they offer cater for a range of needs that arise in 
schools: legal, fi nancial, governance, mediation and 
strategic development. They contribute a regular article 
to the NAPD Executive Report. Visit the web-site at 
www.curam.ie.

PRO J ECT
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LESSONS FROM THE FIELD…AXIOMS FOR 2012?

Working with school staffs is an ever changing and ever challenging 

experience – much as I might know the patterns of what I’ll meet, I 

never ever can take for granted the dynamic of each interaction, of 

each process that I engage in – for if I do, I will suffer as a result! 

Often the most enjoyable aspect of these sessions is the debriefi ng 

chat with Principal and Deputy afterwards or sometimes at a break 

during the session! ‘Now you see what I have to deal with…’ or 

often also ‘…the vast majority are really great…but what can I do 

with this small number of individuals?’. It’s at these chats that I’ll 

pick up the best pieces of real wisdom, practical guidance and key 

survival truths. I shamelessly gather these and use them in future 

sessions – in this article I want to share some of the most useful of 

these for your consideration. I call these expressions of upgraded 
common sense.

Head banging and cement walls
With so little room for manoeuvre in today’s educational resource 

environment, to expect that previously unsuccessful strategies to 

deal with deep-seated issues will now work is a tad unrealistic. 

As one Deputy put it to me – ‘I fi nally realised that me banging my 

head against that wall [I think he had a group of staff in mind!!!] and 

expecting anything other than a severely injured head was crazy!’

The famous TV psychotherapist Dr Phil says to clients who keep on 

with the same patterns but somehow expecting different results – 

‘and how’s that working for you?’ It is a time for looking at new ways 

to approach old problems and challenges.

Ready, FIRE, AIM
I believe this Principal borrowed this one from a few sources both 

educational and corporate – but the lesson is the same. To make 

an important strategic move without due preparation is to invite 

trouble. Put another way – to initiate change without clarity of 
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purpose is to generate resistance with focus. It is vital to bring 

strategic realism to a situation so that, yes, people are asked to 

stretch themselves professionally somewhat but care is taken that 

in the process people do not snap under the challenge. From so 

many the advise here is to consult, consult, consult and especially 

to hear contrary voices and not to unnecessarily demonise these 

voices. This will greatly help the aim – so that the order can shift 

back to ready, aim and then fi re.

Men are from Mars, women are from Venus
The leader here was talking about how she is reminded again and 

again about the importance of how we do what we do. It is so pain-

fully evident that the room for manoeuvre is so limited in our current 

economic reality. The challenge is to put the effort into crafting the 

proposals and the manner of approach to take careful account of 

the participants. 

No matter how right your proposals, if you go about it the wrong way 

then all may be lost. The last few contributions from Curam to the 

Executive Report talked about the confl ict characters we encounter 

and how we can adjust our approach. So too with any proposal to 

change, thought needs to be given to how it will be received across 

as many of the personalities of the staff as possible. This may seem 

like a tiresome investment of time, but many will attest to the truth 

that it saves time in the long run.

The Haley’s Comet syndrome
My own principal many years ago often called out on the sidelines 

to us ‘…what shade of green are you waiting for – pass the ball…’. 

This one is about opportunity and grasping it, not waiting for con-

ditions to be absolutely perfect but having a ‘nose’ for knowing 

when you can progress a project, a new curricular innovation or 

policy implementation. The paralysis that can occur in response to 

LESSONS FROM THE FIELD…AXIOMS FOR 2012?
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the challenge of change is real for many. The reference to Haley’s 

Comet is the school leader who used this analogy to describe a 

cohort on his staff that always found a reason to delay and tried to 

soften the resistance by saying that at the next round the condi-

tions might be better.

Bismark’s wee blind spot
A history teacher, now Deputy, gave me this one. He recognised 

that his enthusiasm was often way ahead of his practical nature 

and he fell into the Bismark trap – ‘fi ghting’ on too many fronts at 

the same time! So while Haley’s Comet is about getting on with it, 

Bismark’s trap is about prudent action. The wisdom is knowing the 

difference!

There are many others that could be explored – Comfort Blankets 

and Bell Curves for example. The benefi t here is ‘capturing’ this 
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real and practical wisdom – to 

use that old fashioned word – 

and to refl ect on practice with 

school leaders. More and more 

in my work, I am asked to work 

with leaders as they refl ect on 

immediate and long-term seri-

ous challenges, to bring new 

perspectives, to strategically 

and practically chart ways 

through seemingly intractable 

problems. 

The so called ‘Bertie Approach’* 

of throwing resources at the 

issue is no longer possible. 

Instead we need to build our capacity and confi dence to approach 

multi-layered diffi culties in an effective manner that does not result 

in trench warfare however subtly that ‘warfare’ might manifest itself. 

The best approaches in working with others, in educational prac-

tices, in fi nance and governance, in minding oneself, in strategic 

planning need to be continually made more accessible and relevant 

to school leaders as they address enormous challenges in the cur-

rent reality that is Ireland.

* The ‘Bertie Approach’ is so named in honour of a former Prime Minister of Ireland, 

Bertie Ahern, chief architect of the now-extinct Celtic Tiger.

LESSONS FROM THE FIELD…AXIOMS FOR 2012?

The paralysis 
that can occur 
in response to 
the challenge of 
change is real 
for many.

14  ESHA MAGAZINE FEBRUARY 2012



C O LU M N 

‘Schools for the 
Future Europe’

BY JOHN SAYER

‘Schools for the Future Europe’,1 just published, is about putting into 

practice the values and heritage common to the whole of Europe, and 

on young people’s rights to inherit cultural and language foundations for 

their future together. This is an exploratory book which brings together 

three generations to review ‘Europeanism’ for schools, and to outline the 

vast opportunities for initiatives by schools, parents and voluntary bod-

ies. The book also aims to combat monolingual restrictions and controls, 

particularly in England, but it has a Europe-wide coverage. It promotes 

the spread of European education in schools, charts European action 

programmes for education and training, dwells on language learning, 

refers to practical examples, and of course ESHA and its networks fi nd 

their place. The book highlights the rôle of the Council of Europe, but 

challenges the rhetoric of EU treaties including Lisbon relating to schools, 

and questions the market economy priorities of education policy decla-

rations. So it is not primarily another research publication, although it 

incorporates research. It is about bridging the yawning gaps between 

scope for schools and policy.
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Where is Europe going, and what does that mean for schools? We 

do not mean the economy of the eurozone or just the EU, but the 

Europe that determined after two world wars never again to tear itself 

to pieces: the Europe of mutual respect and understanding, of shared 

citizenship, of interchange, of human rights and responsibilities, of 

inseparable common heritage, of music, literature, art and architec-

ture, of humanity and outreach. Fine words, but what about tomorrow 

in school? It is no good turning to dull turn-off homilies about under-

standing European institutions – young people can get much of what 

they want from the websites, it is the wanting that matters. 

Because values pursued in schools need to fi nd consonant val-

ues outside, issues from the book include European subsidiarity 

or national sovereignty, cooperation or competition, multicultural 

or non-cultural Europe, general education or specialisation, and 

extending models of good practice. School leadership is about 

looking from all angles, from inside and out, and school is about 

‘SCHOOLS FOR THE FUTURE EUROPE’
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giving young people the opportunity to look at life from all angles 

in order to form judgments for the future and take responsibility for 

it. That is also what a general education is for, at all levels. With 

the sorry exception of England, most European countries retain a 

broad general education right through school: for the Romanian or 

Polish Matura, the Abitur or the Baccalauréat, even if there is later 

concentration on some subjects or more vocational focus, that does 

not mean ‘dropping’ others. Schools should not be part of a throw-

away society. We are diminished by discarding ways of looking at the 

world and ourselves. Schools need incentives and encouragement 

for lifelong learning, lifelong and life-wide. 

Curiously, the European Union in its pursuit of education and training 

has all but forgotten one of the best things to have come out of its 

beginnings: the European Schools and the European Baccalaureate 

(EB), even though they date from the 1950s and were recommended 

by the Henri Janne commission2 as early as 1972 as a prototype 

for the future. Thanks to pressure from the European Parliament for 

wider access, they are no longer just in places where EU employees 

are amassed in major development programmes. A new network 

of Associated European Schools has been set up for other schools 

pursuing the EB and the curriculum leading to it, which have three 

great virtues: they have been agreed and recognised by all 27 EU 

member states; they represent a general education valuing learning 

across all disciplines through all school stages; and they are a par-

ticularly good example in practice of European policy for language 

learning. Details can be gleaned from the websites (www.eursc.eu) 

or Wikipedia. The outstanding feature is their bilingual multicultural 

approach, in which subjects other than the language itself are taught 

and examined in another tongue – Content and Language Integrated 

Learning, CLIL for short. In that international environment, a second 

or third language is normal, natural and necessary. 

Schools cannot just switch overnight. The EB is not yet ready to open 

‘SCHOOLS FOR THE FUTURE EUROPE’
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the fl oodgates, and we show that the EB like every other system 

needs constant review and updating. But there is much more that 

schools and local communities can do meanwhile to restore a 

European consciousness, without waiting for governmental signals. 

Bilingual schools are proliferating in several countries. The Council 

of Europe has constantly urged the language needs and rights of 

children, publishing practical tips from practising teachers. Its latest 

toolkit last month is a good example.3 In Germany, where schools 

are not under central control, regions have been able to develop and 

accredit ‘Europa-Schulen’ which have similar aims. Even in England, 

a European bilingual approach has long been pursued by the initia-

tive of individual schools. 

That individual initiative reflects 

the often misinterpreted European 

doctrine of subsidiarity. This is not 

top-down, as though the human 

being were at the bottom of some 

pile. The concept, on the contrary, 

centres on the primacy of individu-

als, with decisions being taken as 

close as appropriate to the indi-

vidual citizen. It implies respect for 

the individual and those closest to 

hand, for non-statutory groups, 

for reference down where needed to regional, national and inter-

national governance and an understanding of what can best be 

handled by each of these. That understanding is part of education 

for European citizenship. 

The Council of Europe in 1994 found it necessary to publish a 

far-reaching study4 of the ambiguities surrounding the notion of 

subsidiarity embodied in European law, to reassert and clarify the 

precedence of elected authorities closest to the citizen. Teachers 

‘SCHOOLS FOR THE FUTURE EUROPE’

The Council 
of Europe has 
constantly urged 
the language 
needs and rights 
of children.
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are even more closely aware that the education of children is the 

responsibility in law of parents and guardians, whether at school 

or otherwise. For teachers to reach out beyond the scope of indi-

vidual families, their fi rst task is to take the families with them. 

Lifelong learning begins here and must apply to all the aspirations 

of European education. So it is our task as school leaders to take 

initiatives with local communities.

What can schools and families do together, here and now?. From 

the book, we list the simplest things. The school can encourage 

parents to relate children’s everyday experience to European 

events, to build on shared memories and, yes, popular European 

programmes such as sport or Eurovision; to look for personal 

contact and exchange with other European families; to share con-

tinuing interest in European languages and customs, bringing home 

the European dimension. Parents must know the school wants to 

be informed about the child’s language background; and wants 

to work together on needs and opportunities to sharpen a child’s 

appetite and capacity for language and citizenship. 

The school can respond with a fl exible but coherent programme 

for a European education appropriate for the children in the school 

and its context. It needs clearly designated responsibilities for 

European education and language across the curriculum. It can 

ensure that teachers have opportunities for experience and training 

in other European countries. It can ensure that all children have 

regular communication with native speakers of the languages they 

are learning, so that language learning is seen as a lifelong activ-

ity. It can celebrate with families Europe Day on 8th May and the 

European Day of Languages on 26th September. It is the school 

which can pursue support from all levels including the EU and 

Council of Europe: e-twinning, funded Comenius projects, school 

exchange, language assistant and teacher exchange, youth action, 

and non-governmental initiatives such as EUSTORY.

‘SCHOOLS FOR THE FUTURE EUROPE’
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School leaders are the hinge between internal and external manage-

ment and relations. Their work depends on consonance between 

the internal and external. It is diffi cult to promote a democratic par-

ticipative society of active citizens if school life itself is not felt to be 

pointing in that direction; and it is diffi cult to promote democratic 

values in school if young people can see them being undervalued 

and undermined out there. The values enshrined in the European 

Convention on Human Rights and Fundamental Freedoms (1950) 

have derived from bitter experience, and have to be constantly 

relearnt, alongside the active and responsible citizenship without 

which they cannot thrive. That can best be achieved transversally 

across the school and in the interaction of school and community. 

Europe starts where we are.
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C O LU M N 

Kommentar 
zum Deutschen 
Lernatlas 2011 
der Bertelsmann 
Stiftung
BY PROF. H.C. DR. BURKHARD MIELKE

Der „Deutsche Lernatlas 2011“, die neueste Studie der 
Bertelsmann Stiftung, liefert einen Überblick über den 
gesamten Bereich des Lernens gemäß dem „Lifelong 
Learning Programm“ der Europäischen Kommission und 
dem Vier-Säulen-Lernmodell der Unesco-Schulisches 
Lernen, Berufl iches Lernen, Soziales Lernen und 
Persönliches Lernen.
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Er geht damit über die bisherigen Vergleichsstudien wie PISA etc. 

hinaus, die nur einen bestimmten Altersschnitt in den Vergleich einbe-

zieht, z.B. die Leistungen der 14-jährigen Schülerinnen und Schüler.

Interessanterweise verläuft die Diskussion über diese Studie in der 

Öffentlichkeit relativ verhalten im Vergleich zu der Aufmerksamkeit, 

die z.B. die PISA Ergebnisse jeweils produzieren. Berechtigte, hef-

tige Kritik gibt es von Seiten der Wissenschaft und dem deutschen 

Städtetag.

Kritisiert wird die methodische Anlage der Studie: „Aus wis-

senschaftlicher Sicht äußerst fragwürdig erscheint jedoch 

die Anzahl der Kennzahlen, deren Gewichtung sowie die 

Datenqualität“(Stellungnahme des Konsortiums „Kommunales 

Bildungsmonitoring“ im BMBF-Programm“Lernen vor Ort“ vom 

6.Dezember 2011)

Der Städtetag weist vor allem das im „Spiegel“ abgedruckte 

Ranking der Städte und Gemeinden als „unfair und nicht sachge-

recht“ wegen fehlender Vergleichbarkeit und nicht vorhandener 

Daten auf regionaler Basis zurück.

So interessant die Zusammenfassung aller Lerndimensionen und 

die detaillierte Darstellung der Lernmöglichkeiten in den 412 Kreisen 

und kreisfreien Städten der Bundesrepublik Deutschland auch sein 

mag, zeigen sie doch nicht mehr als eigentlich schon bekannt war. 

Die Ausnahmen der sogenannten „Hidden Champions“ ändern dar-

an nichts wirklich. 

Bildung in Deutschland ist nach wie vor ein Abbild der regionalen 

Verteilung des Wohlstandes und der mehr oder weniger großen 

sozialen Unterschiede. So, wie die Schere zwischen Arm und Reich 

in Deutschland immer weiter auseinandergeht ist es auch um den 

Bildungserfolg bestellt.

KOMMENTAR ZUM DEUTSCHEN LERNATLAS 2011 DER BERTELSMANN STIFTUNG
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Kommunen, die unter Haushaltsvorbehalt arbeiten, schließen als 

erste Stadtteilbüchereien, Schwimmbäder, etc. und streichen 

Fördermittel für Projekte in Brennpunkten und im Sozialbereich.

Aber auch ein – wenn auch noch so interessantes und breitgefä-

cherte – Angebot alleine bewirkt noch gar nichts für die Teilhabe 

an den vorhanden Möglichkeiten Die Frage des Zugangs (fi nanziell, 

räumlich und emotional) ist entscheidend. Die Musikschule, die Geld 

kostet und weit entfernt ist, wird eben nur von einer privilegierten 

Klientel genutzt. Richtig wäre es anstatt dieser Organisationsform 

Stadtteile kulturell zu entwickeln und in Ganztagsschulen diese und 

andere Angebote außerschulischer Bildungseinrichtungen kosten-

los bereitzustellen und so Schwellenängste abzubauen und den 

Zugang gleichberechtigt allen zu ermöglichen.

KOMMENTAR ZUM DEUTSCHEN LERNATLAS 2011 DER BERTELSMANN STIFTUNG
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Als eklatantes Beispiel für eine Fehlentwicklung wird die Stadt 

Düsseldorf genannt. Die Angebote im Bildungsbereich sind her-

vorragend. Der Zugang zu Ihnen aber ist sozial so unterschiedlich 

verteilt, dass die vorhandene kulturelle Infrastruktur vielen nicht 

zugutekommt. Vor dieser Polarisierung wird in dem Lernatlas aus-

drücklich gewarnt. Ähnliche Tendenzen werden auch in einigen 

anderen Großstädten festgestellt.

Zusammenfassend kann gesagt werden:
Der Lernatlas ist, auch wenn eventuell etwas anders intendiert ist, 

nicht mehr als ein erneuter Hinweis auf die großen Ungleichheiten 

in einem föderalen Staat, der die Garantie gleichwertiger 

Lebensbedingungen in allen Bundesländern in seine Verfassung 

geschrieben hat. Diese nun vorliegend aktuelle Darstellung der sozi-

alen Ungleichheit und der regionale Verteilung dieser Ungleichheit 

bestätigt allerdings nur eine immer schon bestehende gesellschaft-

liche Realität, die z.B. durch ein segregierendes Bildungssystem 

seit jeher so gewollt oder zumindest hingenommen wurde. Von 

Chancengleichheit oder wie es in der Verfassung heißt: die 

Herstellung gleicher Lebensbedingungen aller ist diese Realität weit 

entfernt. Leisten können wir uns das nicht. Wenn es nicht gelingt, die 

in unserer Bevölkerung vorhandenen Bildungsreserven zu erschlie-

ßen, haben wir im Zeitalter der Wissensgesellschaft und in der 

globalen Konkurrenz keine Zukunft. Bevor der Lernatlas Bedeutung 

für notwendige Weiterentwicklungen erlangen kann müssen die 

gravierenden methodischen und konzeptionellen Mängel beseitigt 

werden. Völlig kontraproduktiv ist in diesem Zusammenhang und 

auf dieser Datenbasis allerdings jede Form von Rankings.

Die Studie ist einzusehen unter www.deutscher-lernatlas.de und im 

Spiegel 47/2011 „Wo die klugen Deutschen leben“.

KOMMENTAR ZUM DEUTSCHEN LERNATLAS 2011 DER BERTELSMANN STIFTUNG
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Does violence 
against teachers 
get hushed 
down?down?

BAC KG RO U N D
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DOES VIOLENCE AGAINST TEACHERS GET HUSHED DOWN?

Chairman of the Norwegian Association of High 
School Teachers in Hordaland, Norway, Svein 
Einar Bolstad, says many teachers are exposed to 
violence and threats from students. He claims that 
school leaders aren’t handling the problem properly.

TRANSLATED BY MODOLF MOEN FROM A NEWSPAPER ARTICLE 

IN BERGENS TIDENDE ON THE 3. FEBRUARY 2012.

A high school student at a school in Bergen, Norway, was recently 

reported to the police after having thrown a headbutt towards a 

teacher in class. The episode caused a stir among local school 

authorities and school organizations. The case also ended up on 

the desk of the county education director, who in February offered 

the student to change schools.

– In this case I think both the school and the county have performed 

commendably and with the necessary vigor. But unfortunately, I 

believe that few cases of violence and threats against teachers are 

handled in this way, says Bolstad, a spokesman of the union for 

high school teachers.

– Managers should not disclaim responsibility and a response to 

violence from management is mandatory, answers Solveig Hvidsten 

Dahl, president of The School Leaders Association.

Hushed down
Still, Bolstad believes that such cases often hushed down, because 

the principal and school authorities are too cowardly and evasive. In 

addition to being a teacher coach, Bolstad has 35 years of work 

experience in middle school and high school.
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– There is too much focus on ensuring students’ interests on this 

topic. Because of this, school leaders forget that they also have a 

personal responsibility for their employees, says Harvey.

Bolstad claims to know the specifi c cases in which violence against 

a teacher, and threats towards a teacher, only have been lulled 

down. He thinks it is because the school administration is afraid of 

the school’s reputation.

– My impression is that principals are very concerned with facade, 

and that they do not want attention to be drawn to the problems 

they have at their school.  In the violence and threat cases it is often 

teachers who bear the brunt, and unlawfully remain as the losing 

party.

He has now reviewed the headbutt case and fi nds it to be a serious 

matter.

– This sends a very poor signal about the school environment. The 

victim is left as the culprit, because the pupil should not be stig-

matized. The bully is the one being taken care of, and should by all 

means not reported, Bolstad ironically explains.

He says it is not uncommon for teachers who are exposed to vio-

lence or threats to be instructed to remain quiet.

– Teachers will be told that they have provoked the pupil, and that 

they’ve themselves to blame for the situation.

Now Bolstad thinks it is time to realize that violent and threatening 

students is a problem in school, and to do something about it.

DOES VIOLENCE AGAINST TEACHERS GET HUSHED DOWN?
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– This is an important issue to address and debate. I am convinced 

that many teachers will recognize themselves in my descrip-

tion. There are only still a few students who turn to violence, that I 

must emphasize, but we cannot continue to pretend that there are 

no such problems, says Bolstad.

Traumatic for many
In addition to the teachers wrongly being left behind as the culprit 

after the episodes of violence and threats from students, Bolstad 

also points to other problems that occur by sweeping these issues 

under the carpet.

– Being attacked or threatened is traumatic for many. For a teacher 

it is very painful to not be believed or supported by its own man-

agement. Many will think: I certainly won’t report such a thing a 

second time. Thus the underreporting becomes even greater, 

Bolstad claims.

– And when such cases hidden from the public, there will be no 

extra funds to follow up the bully students. It may be necessary 

with extra facilitation, supervision and security, for example.

Not acceptable
President of the School Leaders Association, Solveig Hvidsten 

Dahl, says there is no doubt that all employees should have a safe 

workplace.

– It is not acceptable with violence against teachers and it is totally 

unacceptable to ignore such an episode. Neither children nor adults 

should have to experience violence at school, says Dahl.

DOES VIOLENCE AGAINST TEACHERS GET HUSHED DOWN?
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According to Dahl, the school administrations have the responsibil-

ity to intervene, but each employee is also responsible for acting in 

accordance with the procedures in the workplace.

– Managers should not disclaim responsibility and a response 

to violence from management is mandatory. But how to respond 

depends among many things on the facts of specifi c episode event 

and the student’s age.

Dahl says that a type of reaction may be to report the incident to 

the police. Another might be to bring in another type of support 

personnel, as child care or confl ict council.

Alone with the responsibility
The School Leaders’ Association is concerned that the principal 

should not be left alone to be responsible in these situations.

– Schools handle this in a variety of ways. In smaller schools, the 

municipality has a responsibility to develop support systems to 

assist schools in such situations, while large high schools will often 

have several employees in the system that can help.

She believes there are many school administrators who want more 

staff with expertise to assist in the various episodes of violence.

– It is important to have the resources to do preventive work, give 

competent support and to have good role models who can see and 

guide the students.

– We see that it is getting tougher in the youth groups and that it 

is easier to resort to violence than before. Students’ rights are also 

strengthened. We must ensure that the adults’ rights are equally 

protected.

DOES VIOLENCE AGAINST TEACHERS GET HUSHED DOWN?
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SU RV E Y 

The Data Rich 
School
BY CHRIS HARRISON AND RUSSELL HOBBY

The modern school often has a wealth of data about 
pupils, from a variety of sources including both tests and 
teacher/professional assessments. The data need not 
just be on academic progress, but could include other 
measures of development. 

Such data can be exceptionally useful. It enables schools to spot children 

who are not making the progress they should and target early intervention. 

It can help teachers adapt their teaching approaches to suit individual 

needs. It can help evaluate the success of teaching approaches and 

other initiatives. It can suggest individuals and groups at risk of falling 

behind. It can enable fruitful comparison with other schools and direct 

the allocation of resources appropriately.

The intelligent use of data has become central to the work of all profes-

sionals involved in education.
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There are, of course, limits:

•  The consequences attached to the data profoundly affect the 

accuracy and validity of the data. If your job depends on the 

results, objectivity is limited; data become a weapon rather than 

a source of enquiry. The most interesting data, therefore, is not 

necessarily the stuff you are held accountable for.

•  Not everything of value can realistically be captured in numerical 

form and analysed. A heavy reliance on data to inform decision 

making can distort activity to refl ect what is measurable rather 

than what is valued.

•  Data collection itself has an opportunity cost. Time spent testing 

or assessing is time not spent teaching. Time spent analysing 

data is time not spent leading in other ways. The benefi ts of data 

collection and analysis must be weighed against the cost, and 

they are subject to diminishing marginal returns.

THE DATA RICH SCHOOL
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Above all, data does not provide answers. It poses questions and 

suggests avenues of enquiry. It tells you very little about how the 

results are achieved (for example, the risks taken to achieve them 

or the sacrifi ces made in other areas) and therefore very little about 

their sustainability. Smart managers use data but don’t rely on data. 

They get underneath the data to understand the how and the why 

of what is working well in the school, what needs to improve and 

maybe suggest how to achieve that growth or effectiveness.

We’re not the only ones to think this, of course:

“There is no straightforward, formulaic link, for example, from 

contextualised or any other form of data to the judgments inspec-

tors make during inspections. And data must never be used – by 

schools or inspectors – to furnish excuses for poor attainment or 

slow progress… so data are valuable. 

“But data are only numbers on a page, or a spreadsheet on a screen. 

They only measure what has been tested. And people often only test 

what they feel they can measure. The challenge for schools, and for 

inspectors, is to understand the data available and get behind the 

fi gures to explore the strengths and weaknesses they indicate.”

– Christine Gilbert, HMCI Ofsted 2008

The effective use of good data is particularly relevant to helping 

those who tend to do less well at school. Barriers to learning come in 

many different forms and combinations. They can only be addressed 

when they are noticed; and they are more easily addressed if they 

are noticed quickly. Although a focus on the circumstances of each 

child is most helpful, analysis of the data can also reveal patterns of 

groups which tend to be at risk of under-achievement in a particular 

THE DATA RICH SCHOOL
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context. The school can then redesign its processes and organisa-

tion to help these groups right from the very start.

We’d therefore like to suggest ten principles associated with being 

a ‘data rich’ school.

1.  The school knows, discusses and acts upon the expected and 

actual progress and development of every child, measured 

at various points in each year, and connects it with salient 

characteristics. 

2.  The school does not rely solely on data collected for 

accountability purposes.

3.  Only as much data as is necessary is collected, and no more. 

The school constantly asks whether it will take meaningful 

action on the data and, if not, stops collecting it.

4.  The prime use of data is early identifi cation of progress and the 

application of relevant support.

5.  The school possesses a range of tested strategies for dealing 

with different levels of progress and achievement.

6.  The school looks for patterns in achievement to help identify 

groups at risk, and adapts its overall approach and organisation 

to support them appropriately.

7.  Data is not used as an excuse for under-performance. The 

school asks how it can improve the way it teaches a child before 

categorising a child.

8.  The school knows its children as people not data sets. 

Managers talk and lead more than they analyse.

9.  Data is used to generate questions and hypotheses, which are 

subject to debate, enquiry and investigation.

10. Success is celebrated.

THE DATA RICH SCHOOL
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Good Practise
BY ANDREA HOLWERDA / TRANSLATION TON DUIF

Taylor fi t education, thanks to Cloud Computing
Many schools faces great budget cuts and will have to work with 

less teachers in the future. How can we still provide the best educa-

tion for all? Jan Kraaijenbrink and ICT policy maker Jack Vlassak, 

from the Dutch school “De Brug” with more than 350 students with 

multiple physical limitations knows the answer: Cloud Computing. 

Thanks to cloud computing they improved the communication 

between the 200 staff members. Vlassak: “With the free Google 

Apps for Education we could build a good intranet and with this all 

our workers, from teacher to doctor can work, using Google Docs 

at the same time on documents and planning.” 

This worked so well that Kraaijenbrink and Vlassak wondered if they 

could use this system for the students. “We wondered, why don’t 

we publish our teaching material and study guides on line?” In this 

way students can learn anyplace and any time, even when they are 

sick or need surgery. Teachers will have time to study the compli-

cated dossiers, helping them to make online study programs. 

To help realising this, they received 5 30,000 from the Expertise 

Centrum Special Education. The school invested another 5 20,000. 

With this money they hired specialists from a company named 

Cloudwise, to develop in co-creation with the teachers, an online 

PRO J ECT
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GOOD PRACTISE

learning platform. At the same time the school started to digitalise 

manuals and books. This school year it started. In the beginning they 

had some problems. Vlassek: “To work with the year plan, semester 

plans etc. wasn’t easy in the beginning”. “The students had less 

diffi culty to work with the system. They click on their study guides 

on links to get access to online study materials, they use the online 

work sheets, fi nish their work by clicking on the box. At that moment 

the teacher gets an 

email that he or she 

can judge the work.`

“We hope that more 

schools will work with 

this learning environ-

ment” Vlassak says. 

“The platform is free 

and Cloudwise will 

ask a small fee to 

help to fi ll it with your 

own programs. We 

hope that schools 

who are using this 

environment will help 

other schools to fi nd 

good online learning 

materials”. At this moment they work on the next step; developing 

the online teacher that will compose the new plans for students 

according to their profi le. The real teacher will have more time to 

work with children.

More than 200 schools in the Netherlands shows interest in the 

program.

This article has been published earlier in Kader Primair, January 2012.
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